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Drawing on the Be Well, 
Teach Well website, 
Julian Stanley offers 
some pointers to help 
new teachers protect their 
wellbeing and mental health

I
n line with the Education Support Partnership’s 
on-going #NotQuittingTeaching campaign, I 
want to share some highlights from our online 
self-help tool – Be Well, Teach Well.

You are not alone
Teaching can simultaneously place you in the 
centre of a community and on a metaphorical 

island. Being one of the only adults in a room for much 
of your day and a figure of authority for so many people 
is a jaw-dropping responsibility at such an early stage in 
any career. So do try to remember that no-one can have 
all of the answers all of the time, and that even teachers 
need to ask for help.

We receive around 30,000 calls to our 24/7 helpline 
each year. About a quarter of these calls come from 
teachers in their first five years, many of whom are 
struggling because they are not sure who to talk to 
about their problems and are (wrongly) concerned that 
speaking out might represent a career-limiting move.

Generally, we start by normalising any negative 
feelings callers may be experiencing, explaining that 
many (if not all) new teachers go through exactly the 
same thing and that the best way forward is to talk. We 
discuss who in their school might be able to help. A 
mentor, a colleague? There is nearly always someone 
perfectly placed to give advice and support, or simply 
just to listen while the teacher lets those worries out – it 
sometimes just takes a fresh pair of eyes to see who.

Plan your work/life balance
You will be well used to planning your lessons now, 

good sleep. According to the Great British Sleep Survey, 
long-term poor sleepers are seven times more likely to 
feel helpless than good sleepers and five times more 
likely to feel alone. Bad sleepers are also twice as likely 
to have relationship problems or suffer daytime fatigue 
and poor concentration.

So as tempting as it might be to try and get ahead 
by getting up early to do a couple of hours work before 
school, working all day then going home to work all 
evening before starting again the next day, don’t! This 
approach is not only unsustainable, it is also far from 
healthy. So what can you do to improve your sleep? Here 
are a few tips:
• Don’t work in your bedroom. Use a separate room 

for school work, or if space is an issue, make sure you 
hide it out of sight during the night (ideally, do your 
school work at school and leave it there).

but how often do you plan your own personal work/
life balance? The pressures of our 24-hour society make 
this notoriously difficult and according to the Office of 
National Statistics, 48 per cent of UK adults report a 
relatively low satisfaction with their work/life balance. 

Given that teachers commonly carry out 20 per cent 
of their working week (10 hours or more) before school, 
after 6pm or on weekends, they are at particular risk of 
having a poor balance – but before we can make changes 
to work/life balance, we need to be clear on how we 
currently work. It may be that by making small changes 
or by finding ways to become more efficient, you can 
free up time for other activities.

So try this: start a diary of your activities at school and 
at home, listing everything you do and how much time 
you spend on each thing. Include every activity, even 
those that you may not think of as big tasks: phone calls, 
photocopying, impromptu meetings with colleagues etc. 

You may find it useful to break your work down 
by structured work time (teaching time and scheduled 
non-teaching activities, such as PPA time, meetings, 
parent consultations, training, leadership duties) and 
unstructured work time.

Once complete, look back at the diary and ask 
yourself what patterns you might be able to change. 
Using this, set yourself specific goals making sure to 
write your goals up in a positive way. Goals become 
easier to accomplish when you focus on the benefit and 
not the problem. For example:
• Set a time to finish each term night: “I will finish no 

later than 6pm on weekdays, so that I can exercise 
and eat properly.”

• Set free time on weekends/some weeknights: “I will 
take two nights off during the week and have one 
completely free day during the weekend, so that I can 
spend time with my family.”

• Set personal goals: “I want to learn to play the piano.” 
“I want to go to the gym twice a week.”

Sleep
While you are planning, make sure you make time for a 

• Make sure you have some quiet relaxing time before 
bed. Even half an hour can make a difference. 
Perhaps have a bath, listen to calm music or read a 
book. But whatever you do, try not to read late at 
night on a backlit device (such as a tablet, phone or 
laptop) as these have been proven to have a disruptive 
impact on the body’s natural sleep patterns.

• Write a list: 82 per cent of respondents to the Great 
British Sleep Survey in 2012 said the top persistent 
thought that kept them awake was “what happened 
today and what have I got on tomorrow”. Write it 
down and let it go.

Say no
One of the key issues we hear from new teachers is that 
they feel obliged to say yes to everything asked of them 
and often volunteer for extra duties.

This is natural as you seek to impress and share your 
enthusiasm for the new job. Unfortunately, the additional 
workload this adds to an already packed schedule can 
cause problems, so to help you to say no, try being clear 
on what you are required to do and what is expected of 
you. 

Check the staff handbooks and talk to your union. As 
strange as it sounds, practise holding messages. Stock 
phrases such as “can we talk about this later” can be very 
useful when you are put on the spot, and can ultimately 
help you to say “no” more comfortably. SecEd

• Julian Stanley is chief executive of the Education 
Support Partnership – a UK charity providing a free 
counselling helpline and a wide range of services 
designed to help those in education be at their best.

Further information
• Be Well, Teach Well: www.bewellteachwell.org.uk
• The Education Support Partnership:  

www.educationsupportpartnership.org.uk
• For the Education Support Partnership’s 

#NotQuittingTeaching campaign, find the hashtag on 
social media.

How to protect your wellbeing

NQTS
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There is nearly  
always someone perfectly 
placed to give advice and 
support, or simply just to 
listen while the teacher 

lets those worries out – it 
sometimes just takes  
a fresh pair of eyes to  

see who

‘

’

Making a difference for new teachers

WHETHER YOU are coming to the end of your 
first year in the profession or anticipating the start 
of your induction year you will have the satisfaction 
of knowing that teaching is one of the best, most 
satisfying and worthwhile of the professions. You 
will also be aware that it is highly demanding and 
challenging. 

For those coming to the end of their first year 
as a teacher, hopefully you will have had a positive 
experience, providing you with an excellent grounding 
for the next stage in your career.

High-quality mentoring, the provision of all 
your statutory induction entitlements and on-going 
support and encouragement from your colleagues 
and managers makes a real and positive difference 
to induction.

At a time when teacher supply is in crisis, decision-
makers should take note that many new teachers 
would be pleased to stay on in teaching providing 
they were managed by those who understand the 
day-to-day realities of classroom teaching, and if they 
were encouraged to stay in the profession by being 
giving security of employment, fair access to pay 
progression and professional respect.

The experience of new teachers in that first 
year is critical for the future of the profession. New 
teachers are the lifeblood of our education system, 
but too many are choosing to walk away from the 
profession they have chosen because they have not 
been supported and valued. 

Workload is a particular concern. It is not only 
the top concern for teachers generally, but also a 
particular concern for new teachers. Bureaucratic 
marking and assessment policies, data-driven target-
setting and administrative burdens are defeating even 
the most experienced teachers, stripping them of their 
professional agency as well as crippling them with 
workload.

I am proud that the NASUWT has moved 
to address this through our short of strike action 

campaign which aims to empower teachers to resist 
these unprofessional impositions which do nothing to 
enhance teaching and learning. I am also pleased that 
as a result of the NASUWT presenting ministers with 
our detailed research on workload, combined with our 
action and lobbying, we secured Ofsted clarification 
guidance which dispels the myth peddled in too many 
schools that Ofsted requires a specific type of lesson-
planning and marking system.

The action was also instrumental in securing 
government working parties to look at lesson-planning, 
marking and data collection and the reports from these 
working parties contain many useful recommendations 
that can be used to challenge unacceptable workload-
intensive practices in schools.

For those of you who are starting out on your 
induction year in September, the NASUWT will support 
you in preparing for your first teaching post and in 
ensuring that you receive your statutory entitlements to: 
• A reduction in timetabled teaching, in addition to 

a contractual entitlement to 10 per cent guaranteed 
planning, preparation and assessment (PPA) time.

• Teaching only the age range or subject for which 
you have been trained.

• An induction tutor or mentor.
• Not routinely to have to teach classes or children 

with especially challenging discipline problems.
• Teaching the same class(es) on a regular basis to 

establish a routine and a rapport with pupils.
• Receiving regular feedback and support on progress.
• The right to be given early warning of any perceived 

problems or difficulties with progress.
• Professional and timely communication about 

judgements on performance.
The induction period is intended to lay firm and 

positive foundations and provide a positive start to 
professional development and a career in teaching.  

While some NQTs have a positive and supportive 
experience, unfortunately, others do not receive not 
only their induction entitlements but are also denied 

fundamental and important contractual provisions such 
as guaranteed PPA time, which, when taken together 
with their induction time, should result in a reduction in 
timetabled teaching time of 20 per cent.

NQTs generally welcome developmental and 
supportive classroom observation, in which they meet 
with the observer prior to the lesson to discuss the 
focus of the observation and have verbal and written 
feedback afterwards which highlights all the positives 
observed and constructively details the areas for 
development. It is the quality, not quantity, of classroom 
observation which is important and it is disappointing 
that there are still too many NQTs who report being 
observed, sometimes excessively so, with no feedback 
or constructive comment. 

NQTs are entitled as part of their induction to 
have timetabled classes with whom they can work on 
a regular basis to allow them to gain experience and 
build a rapport with the pupils. It is not acceptable for a 
NQT to be allocated classes of pupils who are known to 
exhibit extremely challenging behaviour even with the 
most experienced of teachers.

We believe that provisions should be in place to 
ensure that in whatever school an NQT begins their 
career, they have a consistent, high-quality experience 
which instils confidence and nurtures the passion new 
teachers need to continue in the profession.

The induction entitlements are in place for a reason. 
They are designed to ensure your induction year 
provides a structured and high-quality introduction 
into the profession and helps you to develop the skills 
and expertise you need to become a great teacher. Do 
not think these rights don’t matter or be afraid to stand 
up to secure them.

Successfully completing your induction year 
is a key milestone in acquiring the practical and 
pedagogical skills needed to teach to the highest 
standards. For those of you who have completed 
induction and are about to enter your second year, on 
the horizon will be the new challenge of performance 
management and appraisal.

This is an important process and practice varies 
between schools. The NASUWT seminars, online 
tutorial and handbook on taking control of your 
performance management provide vital information 
to enable you to ensure that the process is professional 
and positive and that it enables you to challenge unfair 
and inappropriate practices. New and recently qualified 
teachers are the future of the education service. They 
are a precious resource not to be squandered. Whatever 
stage you reach in your career, the NASUWT will be 
there to advise and support. SecEd

• Chris Keates is general secretary of the NASUWT.

Welcome to SecEd’s NQT special edition. Over the next 
eight pages we offer a wealth of advice to NQTs as they 
approach the end of their year and to trainee teachers as 
they prepare for NQT life in September. Here, Chris Keates 
looks at the entitlements that all NQTs should get
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If you’re a new teacher, 
you will receive a wealth of 
advice from various experts 
– but what do the students 
themselves think? School 
leader Sean Harris asked 
some of his students to offer 
their view on what makes 
their lessons effective, and 
then signposts NQTs to 
further reading and ideas
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Use our names  
instead of using words 
like ‘guys’ or ‘everyone’. 

This shows that you 
want certain people 

in the classroom to do 
something

‘

’

Pupils on what makes 
for effective teaching

We like it when  
teachers send a postcard 
home telling our parents 
or carers when we have 
done something right. 

At the same time, when 
a teacher calls home to 

tell a family member that 
your behaviour was out 
of line, this makes you 

think again

‘

’

I
f you are starting your NQT year in 
September, what are you expecting in 
your first year of teaching? Whatever 
your expectations, this will be a character-
defining year that you will continue to 
look back on. For all of you, it will be 
an academic year filled with strengths, 

mistakes and learning. In this article, a group of 
students at my school, Norham High School in North 
Shields, share their top five tips for teachers, and I 
then recommend useful resources to help you get 
through your first year and become a great teacher. 

Plan our lessons
“You know which teachers plan lessons well, they 
care about what they are teaching and know what is 
going to happen in the lesson.” Luke (year 9) 

The pupils say...
The lesson should get us thinking from the moment 
we walk in. Have a big question, a game or a puzzle 
that will make us think about what we are going to be 
discussing or learning about for the next hour.

If you don’t prepare lessons, it becomes obvious 
pretty quickly that you don’t know what you are 
teaching and you don’t know what is meant to be 
happening next. Carefully planned lessons mean 
we don’t get distracted, because you have put time 
into what you want us to learn. Please don’t rely on 
textbooks. You can make it so much more interesting 
and engaging for us.

The teachers say...
• Read Doug Lemov’s Teach like a Champion 

(2015). Lemov’s selection of strategies, including 
lesson-planning, are taken from what he and his 
colleagues refer to as “champion educators”.

• Lemov states that a “Do Now” activity should: 
“1. preview the day’s lesson (you are reading 
The Jacket, and the Do Now asks students to 
write three sentences about what they’d do if 
they thought someone stole their little brother’s 
favourite jacket) or 2. review a recent lesson (you 
want your pupils to practise all of the standards 
they’ve mastered recently so they don’t forget 
them).”

• Topics and concepts should become “sticky”, 
suggests Lemov. We need to use songs, poems, 
catchphrases and props to help make the learning 
memorable.

Don’t be confrontational
“If a teacher gets confrontational, it just makes you 

think about you and your behaviour outside of the 
classroom.

It’s the same with marking books, reports and 
parents’ evenings. When you are telling us how to 
improve then it needs to be personal. Don’t give us 
the same target that everybody else in the class has 
been given. Don’t tell us just to “speak more” in 
lessons. Make it clear to us and use our names again. 
This makes us take notice of what we need to do. It 
also means we can do it without constantly asking 
the teacher what they mean. 

The teachers say...
• Read Geoff Petty’s research, Evidence Based 

Teaching (2006). A free additional chapter to his 
book can be downloaded (www.geoffpetty.com).

• Petty reminds teachers of the need to “catch” 
pupils doing something right. He writes: “Keep 
an eye on them, and when you notice they 
are doing something right, even by accident, 
comment on this positively in private: ‘Well 
done, you’ve made a start.’ Many students who 
misbehave are attention seekers, and if they earn 
attention for behaving well, they are less likely to 
steal attention by misbehaving.” SecEd 

• Sean Harris is a Future Leader and assistant head 
of Norham High school in North Shields. He takes no 
credit for the article – a group of his pupils came up with 
advice for NQTs themselves and the article was their 
idea. All of the pupils are currently studying GCSEs 
at Norham High. The Future Leaders Trust offers 
leadership development programmes for current and 
aspiring senior leaders in challenging schools. Visit  
www.future-leaders.org.uk/programmes

is also differentially received; two children might 
receive the same piece of feedback differently.

• Feedback should be clear. If you encourage peer 
feedback, you must give students support to make 
it accurate and specific.

Set the right example in our classroom
“When a teacher sits down the whole time, you can 
tell that they can’t be bothered. The ones that walk 
around and check on the pupils are the ones that 
care.” Daniel (year 9)

The pupils say...
When you are not happy with the amount of work 
that we have done or if someone is distracted from 
their learning then you need to make it clear. Use 
our names instead of using words like “guys” or 
“everyone”. This shows that you want certain people 
in the classroom to do something.

A teacher who is doing what they expect of us 
gets our respect. For example, if you ask someone 
to not check their phone and then you are doing it, it 
makes us think that you don’t expect to behave in the 
same way. It makes you look inconsistent. 

The teachers say...
• Promote activities and even take part in activities 

that instil within children the moral values and 
ethos that you want to establish as a staff team.

• For example, at Norham High School, a group 
of teachers and support staff took part in an 
event called “Sleep Easy” organised by YMCA 
North Tyneside to promote awareness of youth 
homelessness and the issues faced by homeless 
young people in the local community. The 
teachers, working closely with the YMCA, raised 
over £5,000 by sleeping out for one night on the 
streets of their local community. It demonstrated 
to pupils that we, as adults, expect to live up to 
our school’s core values such as compassion and 
respect.

Make it personal
“If a teacher rings home or gives you praise then it 
makes you stop and think.” Lewis (year 9)

The pupils say...
We like it when teachers send a postcard home 
telling our parents or carers when we have done 
something right. 

At the same time, when a teacher calls home to 
tell a family member that your behaviour was out 
of line, this makes you think again before you do 
it next time. It shows that the teacher is prepared to 

disrespect them more. They shouldn’t have to shout 
to get your attention.” Shannon (year 10)

The pupils say...
Sometimes teachers forget that we are young people. 
We all make mistakes in the classroom and there 
will be times when we get it wrong. Our school has 
changed a lot because teachers don’t argue with us 
anymore, and they don’t get aggressive. When you 
are calm and talk to us like human beings it makes 
us listen. When a teacher takes the time to do this at 
the end of a lesson or during a break or lunch time 
then it shows that they are trying to get something 
important across to us.

The teachers say...
• Read Bill Rogers’ book, Classroom Behaviour 

(2011).
• Rogers shares how teaching staff can become less 

aggressive and forceful in their tone, using real-
life stories to illustrate the strategies given.

• Rogers highlights the importance of Partial 
Agreement in the classroom. It’s essential for 
dodging and resolving conflict. Don’t try to 
have the last word, or assert your importance or 
authority in a situation when a pupil disputes the 
call or judgement that you have made.

Mark our books regularly
“Mrs Parry marks my books all the time. It shows 
that she is really interested in what I have done and 
really cares about my work.” Gary (year 9)

The pupils say...
Mark our books at least once every two weeks. 
When we have done an assessment, mark it quickly 
so that we know what to do to improve our work. In 
our school, teachers write in green pen and then we 
respond in red pen. This makes it really clear what 
we need to do to improve our work.

The red pen makes it easier for us to show that we 
have done this and we have evidence of improving 
our work. If a teacher doesn’t mark the book 
regularly then you stop caring about little things, 
like how you set out your work or scribbling out 
mistakes. You start paying less attention to them in 
the classroom. 

The teachers say...
• Read John Hattie’s research into meta-cognition, 

marking and feedback (www.visible-learning.
org).

• Hattie reminds practitioners that feedback is not 
only differentiated in the way that it is given, but 

NASUWT
The Teachers’ Union

SUPPORTING 
NEW TEACHERS
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Teacher training is just like 
training your puppy. Before 
you get offended, Matt 
Bromley explains why he 
draws this comparison and 
offers some vital lessons 
and advice to help NQTs 
thrive when they begin their 
second year in September

I 
bought a Border Collie pup recently and, at 
eight weeks, have just begun training her. 
I don’t want to sound disparaging but the 
experience has reminded me a lot of my 
NQT year.

I’ve christened my dog Meg in the 
sheep farmer’s tradition of using a mono-

syllabic name that lends itself to constant repetition. 
Besides, I wanted a name I could shout around the 
village without being embarrassed. 

The very first Border Collie, Old Hemp, had a 
mother called Meg so the name has a rich heritage. 
But it’s already wearing thin. I use her name so many 
times a day – a crescendo rising from loving come-
hither to firm command to angry chastisement – that 
the sound of it is beginning to lose all meaning for 
me.

Meg is, as I say, a Border Collie – a breed well 
known for their social skills, eagerness to please, 
intelligence and boundless energy. But every coin 
has a flip-side and Meg’s propensity to be social 
also means she doesn’t like being left alone and cries 
through the night keeping me awake, her eagerness 
to please can translate as an over-zealous tendency 
to bite the children, chase the cats and herd the 
rabbits, her intelligence means she is quick-witted, 
often one step ahead of me as she sneaks into the 
food cupboard, and her boundless energy makes her 
tireless but me exhausted as I try to keep up.

Our training regime started by using Meg’s name 
as often as possible – always “Meg”, just “Meg” (no 
silly nicknames like the rest of our pets and children 
acquire) and always enunciated clearly followed 
by a pregnant pause to gain her attention before a 
command is given. 

Next, I taught her to “sit” using a simple one-
word command accompanied by a hand gesture, plus 
a treat as a reward the first few times she succeeded. 
The real secret to this obedience trick was repetition 
and then positive reinforcement. I kept doing it and 
whenever she got it right, I gave her a treat and made 
a fuss of her so she knew she’d done what I wanted 
her to do and to do it again next time. It took patience 
and determination but it worked.

I had drafted a list of one-word commands and 
their accompanying hand gestures before Meg had 
arrived and shared them with my family so we 
were consistent in the words and body language 
we used with our puppy the moment she crossed 
the threshold, thereby avoiding any confusion or 
mixed messages. Again, simplicity, consistency and 
repetition were key – plus plenty of praise – much 
like teaching.

the times when it didn’t go your way – just learn 
from it. This advice, and much of the advice below, 
is just as pertinent for trainee teachers too, as you 
think about your NQT year ahead.

Either way, the one thing I can guarantee about 
next year is that you will continue to make mistakes 
and you will continue to learn from them – and isn’t 
that just great? Life’s a lesson! 

We all make mistakes and sometimes the mistakes 
are not yours to make anyway. Sometimes they are 
not even mistakes. Sometimes, your students are 
being disobedient because they are tired or hungry. 
Sometimes the advice you followed that didn’t work 
was bad advice or not appropriate for the context. 

As you embark on your first year as a qualified 
teacher, don’t expect perfection, don’t expect a 
summer transformation whereby all your NQT follies 
and foibles will fall away and you emerge from your 
chrysalis a beautiful butterfly unrecognisable from 
the caterpillar you were in July. 

Rome – to coin a cliché – wasn’t built in a day 
and nor will be your teaching practice. It will, hence 
the name teaching practice, take years of trial and 
error and even then you will never perfect it. You will 
have to keep on trying to get better at teaching until 
you retire or die (to paraphrase the Eliza Doolittle-
like Professor Dylan Wiliam).

Teaching is a physically and emotionally 
demanding job that involves hours of standing and 
listening and talking. It is intellectually demanding 
because you have to plan to meet the needs of 
students with a wide range of starting points and 
from a wide range of backgrounds, and you have 
to look afresh at a subject you know inside out but 
from a novice student’s point of view. Teaching 
can involve working with vulnerable and distressed 
students, as well as calming angry and uncooperative 
ones; it can involve challenging complacent students 
and encouraging insecure ones. And then there’s the 
parents. 

So here are some things to practise as you 
complete your NQT year and start your first year as 
a qualified teacher...

Just say no
Your colleagues may still regard you as a keen 
newbie – especially if you are staying at the same 
school you trained in – and they may look to you as a 
natural volunteer whenever something needs doing. 

But you need to manage your workload and strike 
some semblance of work/life balance if you are to be 
effective and survive. You mustn’t spread yourself 
too thinly or try to conquer the world overnight, no 
matter how much you wish to please or impress and 
no matter how eager you are to learn new things and 
add to your CV. It’s not a sign of weakness to say no. 

Manage your marking
Written feedback is important and it does make a 
difference. But it is not a panacea and must not take 
over your life. As with all things, moderation is the 

On the morning of day two of our training she 
had learnt to “sit”, “stay” and “come”. I was over the 
moon with her progress and considered myself the 
natural heir to Barbara Woodhouse. On the afternoon 
of day two she learnt to wee on the carpet, chew the 
legs off the sofa, and bite the legs of my daughter. 
I considered myself the natural heir to Barbara 
Windsor, screaming: “Get outta my house!” It was a 
game of two halves, shall we say.

And that is why training my dog reminds me of 
my NQT year: it is full of highs and lows. Sometimes 
the good advice I read in books and online works, 
sometimes it does not. Sometimes things go my 
way, sometimes they do not. Sometimes I am the 
very picture of patience and calm, sometimes I bop 
her on the nose and shout at her and then feel utterly 
remorseful when she stares at me with her puppy-
dog eyes (never has that phrase meant so much).

Sometimes Meg is obedient and attentive, quick 
to pick things up and respond; sometimes she is 
tired, hungry, naughty, bored, distracted, incontinent, 
and noisy. Sometimes I am the best teacher and she 
is the best student, sometimes we are neither of us 
these things.

Sound familiar? I think I may just have described 
life, love and teacher-training. Meg and I live and 
breathe, we think and feel. We get tired and hungry, 
we get bored and irritable. 

Thus is life. And that is what being an NQT and – 
for that matter, a qualified teacher – is like. Get used 
to it and get over it.

That might sound harsh but consider it a bit of 
well-intentioned tough love: as you come to the end 
of your NQT year, don’t be too hard on yourself for 

key. Try to keep your written feedback succinct 
and meaningful – perhaps establish some form 
of shorthand, maybe symbols, and consider using 
stamps or stickers for this. Manage the amount of 
work you mark – perhaps marking one piece of work 
every five lessons with students engaging in self and 
peer-assessment in-between. You could set tasks for 
students to respond to your feedback so that the time 
you do spend marking is time well spent. 

Be discerning
I have written before about teachers’ tendency to be 
a magpie and I would caution again about trying to 
adopt every new pedagogic fad in your classroom 
during your first year. You should read and research 
widely and be willing to take risks and try new 
things. 

But you should always approach new ideas 
with an open mind and test them with a class 
before adopting them as your new default teaching 
style. Also, you must be careful that trying new 
strategies doesn’t cause you additional stress or add 
to your workload, or indeed confuse your students 
thus hampering the learning environment and their 
outcomes. 

Know your school
You are part of a school community – a cohort of 
students, parents, staff, governors and others who 
have a stake in your school’s success. You should 
get to know your school as soon as possible – and 
all aspects of it. 

The more you know and the more active you are, 
the easier you will find your job. Your colleagues 
will come to know and respect you better and 
your students and parents will come to regard you 
as a part of their school with an investment in its 
future, not just someone passing through. To do 
this, you should get involved in events outside your 
own subject and in after-school activities and open 
evenings. Another easy way to “fit in” is simply to 
spend time in the staffroom talking to colleagues 
over coffee. Don’t work in a silo – as tempting as it 
is to stay in your classroom at break and lunchtime 
preparing for your next lesson, it’s important to get 
out and talk to staff about students and to switch off 
and socialise. Talking of which...

Ask for help
If you need help then ask for it – you are not alone. 
Your headteacher, head of department and other 
colleagues are there to support you so use them. You 
are part of a teaching profession and it is so called 
because it is a collective enterprise. Invite colleagues 
into your classroom to see you teach and ask for their 
feedback. 

Ask your colleagues if you can observe them, too, 
so you can learn from their practice. You will have a 
wealth of skills and experience in your own school 
and won’t always need to go on training courses to 
develop your knowledge. What’s more, rather than 

Attainment, CPD and management skills

Raising pupil attainment:  
The ‘so what..?’ principle
Victoria Richley
English teacher with responsibility for NQTs, St 
Wilfred’s RC College, South Shields

As an NQT, I shared a lesson plan which had a specific 
focus on planning for pupil progress with a colleague 
and asked for some feedback. He took one look at my 
array of Assessment for Learning strategies and asked 
me a simple question that has arguably become the 
lynchpin of my entire practice: “So what..?” 

You’ve noticed pupil A is struggling to articulate 
the learning and pupil B is able to evaluate the learning 
– so what will you do? You identified a pupil is one 
level behind target – so what will you do to help them 

the feedback she gave pupils on examination questions 
could be more meaningful.

She used the “so what..?” principle to shape a more 
efficient, personal and directive method of providing 
formative feedback to the class. When marking 
questions, she draws out common class mistakes and 
takes two specific further steps to enable pupils to build 
upon their feedback:
1 Provides feedback on each question using the 

examiner’s notes to guide.
2 Directs pupils to either an expected progress 

question to re-attempt the skill tested in a slightly 
different context, or an above expected progress 
question which embeds or extends knowledge with 
a more challenging question.
Don’t just assess pupil learning and stop there – 

always think: “So what should I do with this information 
to raise pupil attainment?”

CPD on a shoestring 
Samantha Tumelty
Head of business, St Wilfred’s RC College

CPD is a common concept in education, but the 
meaning and focus can differ significantly in every 

make progress in today’s lesson? Raising attainment 
and ensuring all pupils make progress in both the short 
and long-term is at the forefront of every initial teacher 
training programme, the forefront of the NQT induction 
year and indeed the forefront of every experienced 
teacher’s mind when planning. 

Unfortunately, attainment is often pushed to the 
side by other pressing concerns, such as behaviour 
management and the latest exciting teaching fads. 

Having the “so what..?” principle in mind whenever 
we plan and teach should ensure that all classroom 
activity is aimed towards further pupil progress. 

The ‘so what..?’ principle in action
“So what..?” is a regular feature in my conversations 
with NQTs, leading to a number of exciting innovations 
to improve pupil attainment. One NQT identified that 

NQT’s setting. At its heart, however, CPD should be 
about support, development and opportunities.

Reflecting upon our practice is vital and one of 
the most developmental tools we have as educational 
practitioners, but often this is something that less time is 
dedicated to as you progress within teaching.

Below, I have outlined some common CPD 
opportunities and a few ways in which you can 
maximise these in the long-term.

Observations
The most innovative ideas and creative strategies I 
employ in my classroom come from observing the fresh 
approaches demonstrated by NQTs and others in my 
setting and in other schools.

Many positive actions and strategies are generated as 
a result of reflecting upon practice and feedback with a 
colleague. You can analyse through two lenses how the 
lesson went, what the data shows and how the pupils 
feel about their learning. This feedback should provoke 
thought as an NQT, but most importantly create action.

Furthermore, as an NQT who is observed at various 
times in a year, you are being observed using the most 
up-to-date and current frameworks, so to some degree 
you are ahead of colleagues who may have become 

We ask three middle leaders to share their advice across 
vital areas for NQTs and new teachers – raising pupil 
attainment, CPD and management skills

Learning the tricks of 
the teaching trade…

NQTS NQTS

You mustn’t spread 
yourself too thinly or try 

to conquer the world 
overnight, no matter how 
much you wish to please 
or impress and no matter 

how eager you are to 
learn new things and add 
to your CV. It’s not a sign 
of weakness to say no
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listening to generic theory, you can go sit at the back 
of a class to watch how another teacher manages the 
same students you actually teach.

Develop yourself
One of the Teachers’ Standards requires that 
NQTs and recently qualified teachers can show a 
commitment to improving their practice through 
appropriate professional development. This emphasis 
on taking responsibility for your own professional 
development is a key element of the expectations of 
teachers as professionals. 

It is implied that you should: care about your 
own professional growth and development, have 
objectives and plan for the professional skills 
you need now and in the future to do your job 
well, have expectations that the school you work 
for will facilitate and enhance your professional 

effective, happy teacher. So don’t give up on sport 
and exercise and don’t stop socialising. As well as 
helping you to switch off, it will defuse your anxiety. 

Another good tip for relieving stress is to make 
time for eating sensibly and to get plenty of sleep. In 
short, don’t let teaching absorb all of your time. Be 
realistic – you are not a superhero and you are not 
the only teacher in the school so don’t expect to be 
the one to help every single student. 

Similarly, don’t set unrealistic expectations for 
yourself when you break for the holidays – as 
tempting as it is to promise yourself you’ll catch up 
on all the housework. You need to set aside quality 
time to relax and unwind. 

Finally, good is good enough
I know this might sound like the soft bigotry of low 
expectations, but while having high expectations 

development, and demonstrate a positive attitude to 
your professional future in teaching. 

So make sure you and your school honour your 
rights – take care to develop yourself. You will be 
busy and it is all too easy to get stuck in a vicious 
cycle of lesson planning, delivery and marking, but 
don’t neglect your professional development. Make 
sure you are given time and space to reflect on 
your professional needs and to learn new skills and 
knowledge. 

Look after yourself
Perhaps more important than developing yourself, 
though, is looking after yourself. Nurturing your 
body, mind and soul is vital if you are to get the 
most out of your first year – not to mention survive 
it right to the bitter end! If you look after your 
health and wellbeing, you are more likely to be an 

of yourself and your teaching is clearly admirable, 
there’s a fine line between high expectations and 
unrealistic expectations. 

NQTs and teachers in new schools often make 
the mistake of thinking that every lesson has to be 
akin to a New Year’s Eve firework extravaganza 
and as a consequence each lesson takes 10 times 
longer to plan than it does to teach. What’s more, the 
quality of learning is compromised because students 
are over-excited by the engaging and interactive 
activities – which often detract from the learning or 
are divorced from real learning – before you’ve fully 
established the foundations, the rules and routines 
that will foster a positive learning environment. Plus, 
students come to expect whizz-bang lessons all year 
round and you simply can’t sustain that. 

This approach invariably leads to bad behaviour 
or, at the very least, slower rates of progress. So try 
to plan and teach”‘good” rather than “outstanding” 
lessons while you build some solid foundations and 
save the fireworks for New Year’s Eve. 

Make your explanations quick and clear, don’t 
let anyone talk over you. Don’t use too many 
unnecessary questions if you don’t care about the 
answers – questioning should be used for assessment, 
it won’t make your teaching any more interesting but 
it might slow it down. 

Don’t be afraid to repeat yourself if you think 
somebody isn’t listening. Remember you are passing 
on information or giving an explanation – you are 
not performing on stage at the Comedy Store. Try 
not to plan activities that rely on students’ goodwill 
or compliance until you know them well enough to 
know you can count on it. Good luck!  SecEd 

• Matt Bromley is an experienced education leader, 
writer, consultant, speaker and trainer. He is the 
author of several books for teachers including 
Leadership for Learning, How to Become a 
School Leader and The IQ Myth. His latest book, 
Teach, is available in paperback and ebook from 
www.booksforschool.eu and on Amazon. You can 
find out more about him and read his blog at  
www.bromleyeducation.co.uk. You can follow him on 
Twitter @mj_bromley. To see Matt’s other best practice 
articles for SecEd, go to http://bit.ly/1Uobmsl

Im
ag

e:
 A

do
be

 S
to

ck

stuck on a previous set of measures. You have a greater 
understanding of what is required of you, how to 
evidence this and you will have gained feedback on this 
many times more than some colleagues.

CPD sessions 
Stepping out of the classroom, the vast range of 
internal and external sessions available need not be 
seen as overwhelming but an opportunity to make the 
most of your options. Internally, you will have some 
compulsory sessions that should underpin your school’s 
goals or vision or should influence the support that you 
provide to young people.

However, you also need to take accountability 
for your personal CPD and further your skills and 
knowledge in a way that is bespoke to you. Consider 
your school’s research and development group and look 
to explore an area of education that interests you, such 
as giving effective feedback or homework strategies. 

Consider sharing good practice with colleagues 
who teach a different curriculum area and evaluate new 
teaching strategies together. 

Finally, if budget allows, looking externally will 
provide you with an abundance of CPD opportunities 
from coaching and mentoring to Pupil Premium 
interventions or mental health training. 

Many organisations offer CPD linked to a field or 
area which costs little or nothing to partake in. If you 
are a faith school, your local diocese will offer many 
training opportunities; if not, teaching unions offer 

some fantastic courses free of charge. You may not 
think you need them now, but no course or training is 
without merit, so consider your NQT year as one where 
you can also build your CV as you go.

Mentoring and coaching 
Mentoring focuses on the individual, while coaching 
focuses on your performance. Mentoring allows NQTs 
to have a designated role-model who will support and 
guide them within their new role. They will help you 
embrace the new community in which you work and 
look at ways to build support networks with other 
colleagues. With mentoring there is a focus upon 
support and advice. 

Meanwhile, as a coachee you will work on finding 
your own answers to a problem and drawing conclusions 
through supportive questioning and direction.

There isn’t a one-size-fits-all approach. Your mentor 
or coach should be selected to collaborate with you 
because they are suited to helping you gain the most 
from the NQT year. It is vital that you remember that 
you are both professionals and feel able to discuss how 
the sessions can be most effective for both parties.

When we think how we can get the most from CPD 
we must remember that we do this to be outstanding 
practitioners, with pupils at the centre of all we do. We 
are developing not only for the pupils who sit in our 
classes each week but also for those yet to walk through 
our classroom doors. 

CPD is about today and tomorrow.

Management skills
Asa Wiseman
Teaching and learning coach, Heath Lane Academy, 
Leicestershire

As an NQT 10 years ago, my sole responsibility was 
for teaching and learning. However, this wasn’t always 
how things panned out. I was a member of a small 
department and therefore it was important for me to 
develop professional relationships with colleagues who 
were in more senior positions as I knew I would need 
support. 

As an NQT, it is vital to establish a rapport with the 
people you will have both direct and indirect contact 
with, as sooner or later you will need to manage 
upwards (as well as downwards) to make sure people 
stick to deadlines and remain accountable for outcomes. 

Remember that it’s not only those within your 
department, but also colleagues in reprographics, 
catering and finance who will need to be “managed” 
by you at some point.

As a middle leader I have developed the following 
strategies for managing effectively across the board:
• Take a notebook to meetings: make sure you note 

down anything that you are being asked to do 
including the deadline and who it’s for. You can 
also do this when asking others to complete tasks 
for you. Make sure you include the date and time of 
any meetings – you should get minutes but this isn’t 
always the case.

• Send email reminders: we should all appreciate that 
our colleagues are busy, but a gentle reminder can go 
a long way towards securing a positive outcome. 

• Have face-to-face discussions: make sure if 
you’re selling something to a colleague (head of 
department/senior leader) you discuss it with them. 
Practise what you will say first and plan it out. 
People will be impressed if you appear organised 
and have clarity in what you discussing. 

• Hold people to account: as daunting as it may sound 
it is important for you to make sure people are 
challenged to complete work on your behalf (and 
don’t forget they will have already agreed to help 
you in most cases). You will be busy enough without 
having to chase staff that have missed your deadline. 
Make sure you develop a good rapport with your 
head of department and NQT mentor as they will be 
vital to you securing a successful NQT year.

• Finally, be confident: if you are well-planned and 
organised, remind staff of their responsibilities and 
hold people to account, then you will eventually 
become a successful manager. This should stand you 
in good stead for future leadership opportunities as 
they arise later in your career. SecEd

• This article was compiled by three Teaching Leaders 
Fellows. Teaching Leaders is an education charity 
whose mission is to address educational disadvantage 
by developing middle leaders working in schools in 
challenging contexts. Visit www.teachingleaders.org.uk
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bigotry of low 
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having high expectations 
of yourself and your 
teaching is clearly 
admirable, there’s 
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high expectations and 

unrealistic expectations
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Inclusion and SEN expert 
Garry Freeman offers new 
teachers advice on achieving 
effective differentiation in 
their classroom

A
s new teachers, all of us have had 
times when we felt like putting 
our head in our hands, elbows 
on the table, thinking that we 
didn’t know how best to meet the 
inclusive needs of our students – 
how to differentiate effectively.

Less than 20 years ago, at the beginning of the 
21st century, the accepted way for a teacher to 
differentiate in any way for various needs in a class 
was to provide different worksheets. Teacher input 
was the same, presentational language was identical, 
and impact went largely unmeasured. Differentiation 
by outcome was the norm. As effective professionals, 
we now appreciate that there is a myriad of ways 
to differentiate for a wide range of needs within the 
same class so that all of our students feel included. 
And that is the key to inclusion: someone needs to 
feel included. 

Where do we start? 
Effective differentiation is founded on the principle of 
equity, a graduated response to the needs of each child 
so that each has the same opportunity to partake, to be 
involved and to succeed.

We can base our differentiated approach, our 
equity strategy, on three straightforward questions:
• What do I need student X to be able to do (in 

whatever timescale we choose)?
• What do I need to do to help them to achieve it?
• Who else do I need to work with in order to help 

them achieve it?
The second of these is the crucial one. This is 

where we can think creatively and choose how to 
differentiate for our students in a visible way so 
that, as NQTs or new teachers, we can feel more 
confident about the methods we use, our students 
can feel that we are doing things to help them, and 
any observer can more readily make the connection 
between differentiation and impact.

Aim for excellent teaching, leading to excellent 
learning: good teaching every day, knowing your 
students, meeting needs, having aspirations and 
expectations, building self-esteem and self-confidence. 

Effective strategies
So, what strategies can we use to achieve this, to 
differentiate effectively?

an agreed, set amount of time evaluating everyone’s 
work. The class move around, stopping at each work 
place to evaluate the work of their peers. When each 
student types, cuts out and gives out their evaluation 
comments to their peers, this encourages ownership 
and responsibility. Finally, give the class dedicated 
improvement, reflection and thinking (DIRT) time to 
respond to their peers’ comments, focusing on which 
aspects of their work they will try to improve, and how.

Dyslexia and Dyspraxia
It is well worth mentioning a classic and effective 
approach for those on the dyslexia and dyspraxia 
spectrums – which can also be highly effective for those 
with autism spectrum conditions.

In most classes, there will be a range of needs. One 
of the keys to effective differentiation is to use simple 
strategies which can simultaneously remove barriers 
for students with different needs. One such approach is 
to chunk tasks into smaller, achievable steps to make it 
more likely that students can:
• Understand what they are being asked to do.
• Experience success because they only need to focus 

for a shorter time.
• Develop a sense of achievement to make them feel 

better before they move on to the next activity.
Break down as many tasks as possible into the 

structure of: Who, What, Why, Where, When, How.
If you get into the habit of using this approach, 

your students will soon think along these lines without 
you necessarily reminding them. Guide your students 
through the process of breaking down a larger task, 
including a piece of longer writing, into smaller 
achievable steps. You can show them how to use 
evidence or quotes, depending on the subject, to 
illustrate each point.

Further dyslexia advice
How else can you help students who are on the dyslexic 
spectrum? Well, your room and your approach is 
dyslexic spectrum-friendly if:
• You chunk tasks.

Expectations
It is crucial to make clear your expectations and 
stick to them. Link your expectations directly 
to the learning objective or learning outcome. 
Give your students an option of different ways to 
evidence their learning and show how they have 
understood and learned.

Your learning objective could be “I will show 
that I...” because this gives each student some 
flexibility to demonstrate understanding in a way 
that suits them. Equally, keep the learning 
objective simple and straightforward: “I 
will show that I understand how the First 
World War started” and “I will show that I 
understand how to ask and tell the time in 
German” are good examples.

If you have classroom rules, remember 
to differentiate with them too. The idea of “less is 
more” is always an effective one to keep in mind 
with behavioural expectations. You may need 
to reduce your school’s code of behaviour to 
five or fewer rules to support the understanding 
of all your students. Keep your expectations 
positive:

“We will listen” and “We will only speak when 
someone else has finished speaking” are both good, 
workable examples.

Written and spoken language
Thoughtful use of language can promote motivation, 
engagement and access to learning – the linchpins 
of effective differentiation, which can in turn lead 
to improved attainment, especially for children with 
special or additional needs. 

If you have keywords or word-walls around your 
teaching room, review them to ensure that they are 
accessible to the students who should be benefiting 
from them. This accessibility includes:
• Where you position them on the wall and in the 

room.
• The use of a clear, legible font.
• Plenty of white space between and around lines of 

text.
• Eye-catching colours and illustrations to draw the 

eye in as appropriate.
• Remembering those students who need coloured 

backgrounds because of Irlens Syndrome for 
example.

Room layout
Think about how you can use room and group layout to 
differentiate. There is almost an infinite variety of room 
lay-outs which you can try in order to differentiate for 
your students. 

Remember that you should always reflect on why 
you place certain students in proximity to each other 
or away from each other. The deciding factor should 
always be the quality of their learning and progress.

Some possible lay-outs are variations on a theme 
of group work, others are evidence of your strategic 
thinking about, for example, where you place your 
most able or most needy students in the room. 

It may be that some of your students become more 
engaged, more motivated and make more progress 
when they are seated alongside or near their more 
focused, higher-achieving peers.

Peer evaluation
The selective (not over-wordy) use of responsive 
marking can be a real boost for your students who need 
differentiation. This evaluation does not need to be 
from you as the teacher or from any additional adults 
such as teaching assistants. 

Peer-marking within a framework of positive 
support (i.e. no negative comments) can be an excellent 
way to get students to reflect on their learning. This 
can have most impact when we provide a template for 
evaluations, when everyone assesses everyone else’s 
work, which can then be typed up and given to each 
member of the group to be stuck into their book or file 
alongside the work in question. 

The template could focus on what went well in the 
work and how it could be even better. Emphasise that 
this is a way to help everyone improve what they do 
and make more progress. 

One effective way to do this is to use a carousel 
or roundabout system: each student sets out the work 
to be evaluated in their place and, starting with their 
own work, each person in the group or class spends 

• You support students with scaffolded tasks, 
especially with regard to written activities.

• You reflect on your choice of language when giving 
instructions and information, i.e. you repeat and 
amend.

• You find different ways to give, repeat and embed 
instructions/activities; this in itself can be a 
differentiated intervention.

• You promote shared reading activities and support 
reading by, for example, highlighting text on a 
whiteboard (laser pointer/using an electronic 
reader).

• You find ways of students working which give 
dyslexic spectrum learners rest or quiet time.

• You find ways of supporting learners with their 
understanding, retention and completion of 
homework.

• You understand that dyslexic spectrum students are 
not always able to copy from the board for more 
than a few minutes.

• You stress the outcome in learning rather than 
simply completion of a fixed amount of work, i.e. a 
mastery approach over completist approach.

• You provide a structured environment and give 
notice of changes in ways of working.

• You allow time for in-lesson transitions.

Further dyspraxia advice
Some useful strategies for helping students on the 
dyspraxic spectrum include:
• Children on the dyspraxic spectrum will often work 

better one-to-one, so provide this where possible. 
If not with an adult, then pair them with a more 
focused, more organised peer.

• Be clear and concise when giving instructions and 
always make sure you have their full attention 
before doing so.

• Avoid disturbing the child when they are 
concentrating on a task.

• Give plenty of notice regarding any changes to 
classroom routines.

• Explicitly teach play skills such as turn-taking, 
model how to play imaginatively (e.g. in a home 
corner).

• Provide pencil grips and line guides to help with 
hand-writing, which is often poor.

• Use visual timetables so the child knows what will 
happen and when.

In conclusion
Awareness and understanding of your students’ needs 
is an absolute prerequisite for success. We can never 
meet all needs all of the time. However, what we can 
all do as teachers is show our willingness and our 
ability to adapt our pedagogy to meet as many different 
needs as often as possible. We can show to our students 
that we want them to feel included and that our practice 
reflects that.

Remember that the best, most effective practice in 
differentiation is also collaborative: with your students, 
with parents and carers, with your colleagues, your 
governors and your fellow professionals from health 
and social care. SecEd 

• Garry Freeman is director of inclusion and SENCO 
at Guiseley School in Leeds. Find him @GS_gfreeman
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more’ is always an 

effective one to keep in 
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your school’s code of 
behaviour to five or 

fewer rules to support 
the understanding of all 
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Once you become  
a regular class teacher, 
the school may be a bit 
more willing to add to 
your responsibilities.  
You could, therefore, 

soon find yourself being 
asked to co-ordinate a 

subject, or lead an after-
school club
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Alex Collinson 
summarises the main 
changes in support, 
monitoring and 
development that will take 
effect when you pass the 
NQT induction period and 
begin year 2 in September

So, what will change in year 2?

I
nduction for an NQT can be a bit of a tough 
period, but a host of support mechanisms 
should have helped to ease you into school 
life this year. 

Here I want to look at some of the main 
changes you can expect in September, 
when with your NQT year complete you 

will become a fully qualified teacher. Some of the 
benefits offered during induction may not be there 
when you progress, but rest assured that other support 
mechanisms should kick in instead.

Normal appraisal arrangements now apply
During your induction, monitoring and support 
arrangements for you as an NQT are likely to have 
included three formal assessments – one per term – in 

which you will have been assessed against the Teachers’ 
Standards by your headteacher or induction tutor. After 
your final assessment meeting, if your headteacher and 
the appropriate body consider your performance to have 
been satisfactory, your induction will be over and you 
will no longer be subject to these assessments.

So without formal assessments, how will the school 
manage your performance and how will you know how 
you are doing?

If you are working in a maintained school, the 
2012 teacher appraisal regulations and your school’s 
appraisal policy will now apply. Appraisal policies vary 
according to schools’ circumstances, but must reflect 
the regulations. The Department for Education (DfE) 
has published a model policy for appraisal that you 
may find a useful reference (see further information 
for links).

Teachers are usually assessed against the Teachers’ 

Standards, alongside objectives agreed at the beginning 
of the appraisal period. You will normally be observed a 
number of times over the course of the year, and should 
receive feedback throughout the year, but will only have 
one formal annual assessment. 

Academies and free schools are free to set their own 
appraisal arrangements, but can choose to follow the 
DfE model policy.

No more reduced timetable
The statutory guidance for NQT induction ensures that 
NQTs receive a reduced timetable of no more than 
90 per cent of the timetable of the school’s existing 
teachers. This arrangement is in place to help you carry 
out any activities related to your induction programme.

Once you are no longer an NQT, you will be 
expected to teach a full timetable. However, if you 
are employed under the School Teachers’ Pay and 

Conditions Document (STPCD), you will still receive 
planning, preparation and assessment (PPA) time. This 
means that your school will set aside at least 10 per cent 
of your timetabled teaching time for PPA.

Additional responsibilities
While schools are technically allowed to give additional 
responsibilities to NQTs, it is not always the case that 
they do. Once you become a regular class teacher, 
the school may be a bit more willing to add to your 
responsibilities. You could, therefore, soon find yourself 
being asked to co-ordinate a subject, or lead an after-
school club.

You will also now be eligible to become the school 
SENCO. It may be unlikely that you will be asked to be 
SENCO in only your second or third year of teaching, 
but it could be something to work towards.

While some of these additional responsibilities can 
seem daunting, they can also be great opportunities for 
professional development – and to show your potential 
for progression in the school.

New CPD and support arrangements
As an NQT, you will have spent the last year working 
alongside a school-appointed induction tutor. Your tutor 
will have provided day-to-day support and monitoring, 
and played a big role in your assessments.

Once induction ends, there’s no formal requirement 
for your school to offer you a tutor or personal one-to-
one support in this way. 

But don’t worry, your development won’t just drop 
by the wayside. When making their judgements on a 
school, Ofsted inspectors consider the quality of CPD. 
Schools therefore take the professional development of 
staff seriously, so there should be a CPD programme 
in place for all teachers – as well as mechanisms 
for identifying and acting on areas for development 
through the appraisal process.

You are also still likely to have access to a range 
of support. Some schools, for example, have coaching 
and mentoring schemes. As well as this, you’ll have 
your line manager, your head of department, and other 
colleagues to help you through your early years as a 
teacher. SecEd 

• Alex Collinson is a researcher specialising in school 
staffing at The Key, which provides leadership and 
management support to schools in England.

Further information:
• The Education (School Teachers’ Appraisal) 

(England) Regulations 2012: http://bit.ly/28M1rLh 
• Teacher Appraisal and Capability: A model policy 

for schools, DfE, May 2012: http://bit.ly/28KFnDr 
• School Teachers’ Pay and Conditions Document 

2015, DfE: www.gov.uk/government/publications/
school-teachers-pay-and-conditions-2015

• School Inspection Handbook, Ofsted, September 
2015: www.gov.uk/government/publications/
school-inspection-handbook-from-september-2015

Tips for our new NQT cohort

L
ooking back at my first year of teaching 
with extremely fond, if slightly distant 
memories, I remember being very 
excited at getting my first teaching 
job and very keen and eager to start. 
However, thinking back now, I wish 
someone had sat me down and given 

me a quick list of the main things I needed to do or 
look out for to help me prioritise my actions during that 
first week and half-term. So, here are my 10 top tips for 
any trainees out there preparing to start their NQT in 
September...

Student names
Learn student names as soon as possible – get students 
to introduce themselves or each other during your first 
lesson by asking them to write their name and two 
details on a sticky note which they put on the wall.

Student data
Make sure you have looked at the data for each class 

Consistency 
Be consistent with all that you do. Do not make empty 
threats – if you tell a student or a member of staff you are 
going to do something, do it. Students will see that you 
are serious and mean business.

Marking
Establish a routine for marking student work. Ensure 
that you calendar marking over a half-term, giving 
yourself time to mark student work on a rotational basis. 
Mark smart and use appropriate strategies such as self 
and peer-marking for different pieces of work. Plan time 
for students to read and respond to your marking. 

Work/life balance
Ensure that you build in adequate down time for yourself. 
You need to get enough sleep, you need to eat healthily, 
you need to spend time with family and friends. Learn to 
say no when you feel you need to – practise saying “can 
we talk about this later?” to give yourself space.

Lesson observations
Ensure you make the most of lesson observations. 
Ensure you are observed and provided with detailed 
feedback about how you can make progress but also 
ensure you observe other staff to observe good practice. 
Ask for feedback all the time, from anyone and everyone.

CPD
Ensure you make the most of the CPD opportunities 
afforded to you – learn from other staff. Complete a self-

that you teach. If you don’t understand some of the data, 
ask someone. Think about how to use the data to plan 
lessons which include all the students in your classes; 
know your students!

Classroom presence
Own your classroom. Stand by the door and greet your 
students on arrival, move around your classroom when 
you are teaching. Think about your body language: what 
signals do you give off? You need to be approachable, 
with students feeling that you care about them, but you 
also need to ensure students know you are in charge. 
Build relationships based on mutual respect and trust. 
Remember to keep a teacher-student relationship at all 
times, do not lapse into a teacher-friend relationship.

Classroom routines
Although all schools will have a Behaviour Policy that 
you will need to follow, it is really important that you 
build your own classroom behaviour system around a 
set of routines that are clear to all students. Make your 
expectations clear from the outset and verbalise these in 
positive language. Have no more than five routines/rules 
that students follow.

Behaviour for learning
Establish a clear set of behaviour expectations within 
your classroom. Ensure you use positive praise more 
than you use negative sanctions. Look for and reward the 
behaviours you want to see. It is important you establish 
positive relationships with students from the outset.

audit to check your strengths and areas for development, 
reflect on your practice and set yourself targets. Try and 
use research to underpin your development. Visit other 
classrooms and schools. Be proactive and let staff know 
what you feel you need for your own development.

What else can you expect?
At my school, we have a robust NQT programme 
aimed at both supporting and challenging NQTs. By 
considering some of the things we have in place, you 
will get an idea of what to expect this September:
• An individualised NQT portfolio where NQTs can 

store their evidence from across the year aimed at 
meeting the Teachers’ Standards.

• An NQT Action Plan with SMART targets set at the 
beginning of the training year, with a review at the 
mid-term point and the end of the year

• A subject mentor who is a subject specialist and who 
has received appropriate training to be a mentor – and 
a professional mentor who is a senior leader.

• Weekly NQT CPD sessions for the first term, 
targeting different aspects of pedagogy and practice.

• NQT lesson observations with detailed feedback on a 
regular basis (at least half-termly).

• NQT visits to other schools to observe good practice.
• Half-termly assessment meetings to discuss progress 

against targets and a termly assessment meeting to 
discuss and complete the NQT Report. SecEd 

• Fatima Rodrigues is acting principal of the The 
Hathaway Academy in Essex.

Are you a trainee teacher 
waiting to start your NQT 
year in September? Fatima 
Rodrigues offers some 
advice to help you hit the 
ground running
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Every week, SecEd’s NQT 
diary offers insights into 
life as an NQT. Last year’s 
incumbent is now enjoying 
her second year of teaching 
and offers some reflections 
on how things have 
changed in year 2...

an experienced teacher as we are all embarking 
on the change together. Making time for the 
staffroom has most definitely united me with 
others regardless of age or experience. 

Within department 
In department meetings, I have 
become more participative. As an 
NQT, I think it is normal to listen 
more and attempt to get a feel 
for the overall strategies 
and expectations of 
working. But this year 
I have felt much 
more involved in 
decision-making 
and trouble-

shooting, especially when 
it comes to changes in course 
specifications and Department for 
Education expectations (including life 
after levels and Progress 8). 

I am often now being invited to share ideas 
in order to find answers to manage and implement 
these changes. This collaborative working has most 
definitely played a significant part this year in building 
my confidence and involvement.

Wider school life
I have become involved in the school’s initial teacher 
training (ITT) team, which has included supporting 
both PGCE trainees and NQTs in various ways, through 
observations and feedback. I have also facilitated four 
Professional Learning CPD sessions this year. This 
again is highly recommended – if you can find ways 
to support others, it undoubtedly improves your own 
practice and reflection.

Two of the Professional Learning sessions I hosted 
were for NQTs, the first sharing my insight into the 
expectations of Hampshire’s NQT documentation and 
the other getting current NQTs to reflect on their 
“greatest successes and biggest flops” to create an NQT 
guide for the new cohort of 2016/17. The remaining 
two  sessions were for trainees (securing your first job) 
and their mentors (effective objective setting).

application. Pupils have been creating recipes, freeze 
frames, your guides, song lyrics, fact files, research 
projects – all of which ultimately revise entire units of 
work in order to establish whether the created piece 
fully covers what has been learnt or applied. It is an 
approach I would recommend.

Within school 
As an “NQT+1”, I have felt much more of a recognised 
and valued member of the wider school team. I would 
possibly be as bold as to say a reputable member of 
staff!

Being asked to get involved in local TeachMeets 
has been a really pleasant acknowledgement of 
participating within the team of teachers rather than 
being an inexperienced apprentice. Being involved has 
extended my own teacher toolkit of activities too and it 
has been a perfect way to see other great, experienced 
teachers and support staff showcasing their tools.

Although it feels like a real treat – I can confirm that 
I have made it into the staffroom at break time at least 
on a few occasions this year! I have even managed a 
cup of tea and a brief chat with colleagues. 

This for me was unknown in my NQT year and 
that was probably a mistake. I still don’t get time 
to do this as often as I would like but when the 
opportunity arises seeing colleagues outside of the 
department and sharing anecdotes of my day has 

been amazing. The glimpse of companionship from 
others plus the quick breather has been a real treat. I 
would urge you to make the time for this.

An extension to this is that when new initiatives 
(for instance in home learning or school behaviour 
policies) are implemented I have felt equally placed as 

Pupils
Finally – but most importantly – pupils and students: 
it is wonderful knowing more pupils around the site, 
whether I teach them or not. Forming more solid 
relationships with my classes, namely my year 11s, 
has been great. And having now sent them into battle 
in the exam hall, I was thrilled when many of them 
came to find me to feedback on how they feel they 
had performed. When this happens to you, make the 
most of it! 

I feel most proud of my pupils and take pride in their 
progress and achievement: they remain the reason for 
all my hard work, time and effort.  SecEd 

• The author of this article was SecEd’s NQT diarist in 
2014/15. She is now a second year teacher of sociology, 
history and philosophy from a school in the South of 
England.

Diary of an NQT: Reflections on a busy year

W
ith this being one of my last 
diary entries for SecEd, I 
thought I would leave you 
with some of my highlights 
from being an NQT – and 
also some things to watch 
out for if you are about to 

take the NQT plunge this coming September.

My own groups
The first highlight of my NQT year was having my 
own groups. While teachers say in your training 
year “this is your group now”, you never really feel 
ownership over that group because you know you will 
only be with them for a few weeks.

Having a group all to yourself is great. You can 
set expectations and students know who you are and 
why you are there. Having this ownership of a group 
and getting to know them throughout the year is really 
rewarding. I have groups that I thought were going to 
be difficult to teach at the start of the year, but now I 
genuinely look forward to these classes.

have loads of revision resources so that if any student 
comes and asks for help with any module I can pull out 
the correct resource immediately. This time last year I 
would never have been able to be that organised, with 
work being instantly available. It is incredibly useful 
for the students and saves me loads of time.

Advice to new NQTs
There are a few things I would also watch out for 
during your NQT year. Things that I knew I would 
have to deal with but which I didn’t fully consider.

Taking over groups
The first piece of warning advice is about taking 
over groups from another teacher – this is especially 
difficult with year 11 groups and I have mentioned this 
before in my previous diary entries for SecEd. 

They are set in their ways, can often feel deserted 
by their previous teacher who left at the end of summer 
and are used to how that teacher taught. I don’t think 
I had thought about this before I started in September 
and some days it was a real struggle. The groups can 
be really challenging and often dismissive.

The thing that I have learned this year is to always 
persevere. You have your expectations and you should 
never waver on these. Stick to your guns and make 
sure that they know how you teach and what you 
expect in your classroom. 

By May I really enjoyed teaching my year 11 
groups and was incredibly sad to see them go. But be 

A real teacher
The NQT year is great not least because students will 
now see you as a real teacher. It is lovely having some 
authority in school. There is a mutual respect when the 
students know you are a teacher at their school which 
sadly just isn’t there when you train. 

This is even better with the new intake year 7. As 
far as they are concerned you have been at that school 
since time began and they will not see you as a new 
member of staff. This makes behaviour management 
and general school life a lot easier than it is during 
your training year.

Your own classroom
Another big plus about your NQT year is that you 
(hopefully) get your own classroom. I used to spend 
so much time in my training year finding somewhere 
quiet and organised to get my plans or lessons done. 

It is great to have a space to call your own where 
you can arrange all your resources and items needed 
for the day/week/term. 

For example, currently on the side in my room I 

prepared for the September mutiny when they appear 
at your door. 

Tutor groups
I love having a tutor group and when I was told I 
would have my own this year I was really excited. 
However, I did not appreciate how much work being 
a tutor can be. I overlooked the issues that need to be 
followed up and the contact you need to be having at 
home. Sometimes in the school day a student will get 
a behaviour event that I have not witnessed, been a 
part of or even heard about, but I will still get an email 
from the head of year to chase it up with them the next 
time I see them. 

This can take up a lot of your time and if you have 
one or two students in your form who often misbehave 
or have homework/detention issues it can become 
something of a nuisance. This is something I was 
unprepared for and I think I went into my tutor roll 
thinking that I would just need to take a register in the 
morning, but it is so much more...

Conclusion
Whether you are an NQT preparing, like me, for year 
two in September, or a trainee ready to start their NQT 
year, I wish you all the very best of luck!  SecEd 

• SecEd’s NQT diarist this year is a teacher of science 
from a school in the Midlands. You can find his 
previous diary entries at www.sec-ed.co.uk/blog

SecEd’s current NQT diarist is a science teacher from the 
Midlands. As his first year at the chalkface comes to a close, 
we asked him to sum up some of the highs and lows...

The second year...
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A
s I approach the end of my second 
year of teaching, I can see that 
my confidence and participation 
in school and professional life has 
grown immensely. 

Below are some of my 
observations on how my working 

life has changed, which I hope will give you some 
insights into what to expect and aim for during your 
second year at the chalkface.

Confidence 
The increasing freedom in the classroom has allowed 
me the confidence to find my own style of teaching. 
This in turn has built my confidence to experiment with 
particular learning activities and this has been great. 

I think that is key – trying to inspire our youngsters 
while being creative. This approach has most definitely 
kept me on my toes as well as highly motivated. 

I have loved the collaborative way I try things out 
and get pupils and students to give me their ideas and 
feedback. On occasion I have had moments of “if 
anyone walks in now they will wonder what the hell I 
am doing!”, but nonetheless it has been exhilarating just 
having a go – I would encourage you all to continue to 
experiment with your teaching.

Likewise this year I have felt more confident in 
asking pupils during or after an activity whether it 
worked for them or not, and what would have worked 
better. It can be daunting to do this, but with increased 
confidence it has been a positive challenge for me to 
respond to this constructive, honest feedback.

What has also helped is having a second cycle 
working through the schemes of learning. The majority 
of content and resources were already made and it 
is great to be able to tweak my activities rather than 
having to make lots from scratch. Plus it is wonderful 
knowing what activities were victorious for pupil 
progress and engagement last year and which were a 
flop and therefore needed addressing this time around. 

Creativity
What has been a big inspiration for me this year is 
“creation” tasks. Since the spring term I seem to 
have used this concept of learning more and more. 
This has been inspired by the regular reminders of its 
significance in Anderson’s and Bloom’s Taxonomy and 
an element of the TEEP Learning Cycle.

Creation tasks facilitate the highest order of 

When the  
opportunity arises,  

seeing colleagues outside 
of the department 

and sharing anecdotes 
of my day has been 

amazing. The glimpse 
of companionship from 
others plus the quick 
breather is always a  

real treat

‘

’
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Quick and easy, no hassle. Tel: 03330 145550 or

online: www.nasuwt.org.uk.

NASUWT
The Teachers’ Union

ARE YOU A NEW TEACHER?
Do you want to benefit from an extensive programme of

support for newly qualified teachers?
Join the NASUWT to receive your FREE membership,

followed by reduced subscription rates.

New teacher membership includes:
• Starting Out – a FREE, quick guide to essential information you need on

appointment, including salary, conditions of service and registration.
• A personal Induction Planner – FREE, to support you through the key

milestones of induction – unique and only available through the NASUWT.
• A FREE advice and support service – local networks of serving teachers and a

dedicated advice line only a phone call away between 8am and 6.30pm
weekdays.

• FREE seminars for new teachers, with a particular focus on positive pupil
behaviour management.

• FREE information, advice booklets and briefings on issues affecting teachers.
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